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. central importance. First, the quality
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Improving the-quality of instruction in elementary aﬁd%\econdary schools is a major, public issue that is
receiving new attention from our colleges and universities. Higher education’s concern for the quality of
elementary and secondary education is appropriate.and necessary for a number of reasons, including two of
%hi‘gher education cannot be divorced from the quality of schools that

prepare entering freshmen. And secondly, higher education produces the teachérs and administrators for our
elementary and secondary schools. o . " )
" Efforts to.improve quality are taking' many forms: competency 4esting of both students and teachers,
higher teacher salaries, tighter standards for admission to colleges of education, and altered requirements for
teacher certification. | ) S T T
Evaluating’the collegiate programs that prepare teachers is another important effort at improving ‘quality.
Programs are being rigorously examined in many states in ways that go beyond the traditional accreditation
procedures. These evaluations will, not yield overnight results;, but they ‘can b‘é;an important part of an
overall effort to improve our schools.'Donald Stedman, acting vice president for research and public service
programs of the University of North Carolina, headed the North Carolina rcvie%' of its more than 500

. .education degree programs.- Dr. Stedman- has described briefly the background. of téacheij education

program review, actions in-a'-number of Southern states, and he offers views on what evaluatjons ha_ve found
and what future actions are needed. - L . ! . : '
Empbhasis on teacher education prograni review is the latest in a number of teacher education activitigs by
the Southern Regional Education Board over the past 30 years. Other recent efforts include projections on -
teacher supply and demand, a review of state teacher reciproCity agreements, and a report on state teacher
certification actions. These efforts to improve the quality of education in the South will continue tc be an

‘important. concern of SREB. ' :
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% Facmg the Quality Issue i/n

TeacherEducation

Over-the past decade, steady rumblmgs about the quallty of education, the effectiveness of the pubhc
schools, and the competency of teachers have spread across the nation and are gathering~intensity,
_especially in.the South. New and expanded testing programs for students at all levels of eIementar)" and'
secondary education have been mltlated throughout the region. Passmg minimum competency tests Is now
required for graduation from somé high schools, and more stringent licensing and certification tests confront

» aspiring teachers in many SREB states.

\
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Serious misgivings exist about the peer evaluation process used -throughout the country to accredit and
approve public schools and institutions of higher education. Many school teachers and school of education
faculties alike doubt whether the current school systems ‘are adequately designed, funded, staffed, -or
governed to meet the educational éxpectations of our society. In fact, public education in America today
may be at one of the lowest points of public confidence in its history. When the cover of Fime magazine
shouts **Teacler Can’t Teach,™ and when a prominent state periodital echoes *‘because they don’t know
anything,"""serious’ damage is being done to the reputation of d profession striving to lmprove its Iot and its
effectiveness in an age when.the professions generally afe under attack .

While-the more visible aspects of education have been. the pnmary targets of publlc concern,. i.e.,
schools, teachers, children, parents, and school boards, the principal origins of teachers—teacher education
programs in colleges and universities—have been quietly subJectmg themselves to self-analysis, review,
evaltation, and reappraisal.: Some self-examinations are more rigordus than others. A few of.the reviews
have had an eye toward escaping the searching light of blame for‘the shortcornings of the public schools.

. But many others are an active part of the needed renewal of the structure and processes of publlc education
. and schooling. - “

L]
° -

«In 1978-79 of the 1,962 four-year senior institutions in the natjon, 545 had accredited programs for .
preparing teachefs, educational administrators W the schools; 166 were inthe 14 SREB-
states. In 1978, 47,321 baccalaureate degrees.in ed \{ere awarded An the SREB région, nearly 20
percent of all of the baccalaureate degrees awarded that year® In 1978, 48 percent of all master's .degrees
awarded in the South were in education (39;360)."

.Clearly, teacher education is a major enterprise, and a sngmﬁcant portion of the resources of higher

education in the South is being applied to the education. training, and continuing professnonal development
of teachers. . .

The majority of schools of education operate relatively small undergraduate teache’r education programs.
However, a few institutions—traditionally teachers’ colleges.' but also mcludmg major universities—
prepare large numbers of teachers. The majority of the predominantly black institutions in the South %ere
-founded as teachers” colleges and continue to emphaSIZe teacher educatlon

Over the years, teacher education programs have been exposed to much of the same faddism, to many of
the same stresses, and to some of the same loss of respect within the uiniversity that the public schools have
suffered in the’ commumty A number of trends have affected teacher education programs, including the
shifts toward *‘reality’" education, the development of teacher centers, emphasis on field-experiences for

Qstudents, and more involvement of public school- personnel in teacher preparation; the ascendance of
competency-based teacher education; emphases on vocational or -career education; and the impact of
computer and communications technology on teaching. These factors haverhad a stretching' effect—some
might say a diluting e\ffect——on the quality of teacher education programs. ~
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The drop in the ability levels of students entering teacher education is another major factor that-is often
cited -as a cause of the perceived decline in quality. Some wauld say that eagerness to provide access to
higher education may be overriding an equally important regard for the readiness required of persons to
enter a proféssion which demands articulate and intelligent people of high character and motivation to'teach.

The result has been that many schools of education find thémselves in disarray in a period requiring staf{”
renewal, reallocations of budgets, reassignment of priorities, selective student adnfissions, and organizational
renewal. The latent ‘‘respect gap'’ that has lingered between education and the arts and scienceshas
surfaced again, and higher education administrators are shuFfling, the leadership in s¢hools of education to
see if some new approach caftbe devised to improve the quality and effectiveness of graduates,apd to bring
the production of new teachers into better balance with a shrinking employment market. All this is in thé
face of enrollment declines when budgets in higher educatign are geared to enrollment.

Until recent years, rigorous evaluation of academic programs has been confined largely to reviews

. required by external agencies, govemmental and private, as a cendition of continued financial support. The

2 bulk of academic programs, once initiated, were seldom disturbed except by occasional reviews to ascertain

readiness for accreditation visits or in résponse to institutional planning. Questions addressed in ‘rare

evaluation activities usually related to alternative ways of doing business, rather than whether business was
productive, effective, or even desirable.

.

Teacher Education in the Ageof Accountability

The new wave of concer for the guality and supply of teachers, the troubled economy, and projected
= decreases in the size of public school enrollments brought this tranquil life to a halt and thrust teacher

education programs into an age of accountability unlike any they have experienced since Sputnik. In the .
SREB region, this reappraisal of teacher education  has been active, positive, and substantial. But it is too
soon to tell how much will result, or for how long. Serious program review has been initiated in several
states—some by legislatures, some by university leadership, some by the goverping boards of statewide
systems of higher education. For the most part, this increase in academic program-reviews has been
occurring in publicly-supported institutions. T%e private institutions of higher education have not generally
initiafed such evaluations. However, as the private sector lays claim to more public funds at the state level,
it inherit the accountability of the public sector.

' '. .

’

.

During much of the Seventies. supply and demand data have been analyzed in order to bring the
* production of teacher education programs inte better balance with projected needs. Such projections are
very difficult to develop and are not suitable as sole sources for public policy formulation. Nevertheless,
they are important. since supply and demaid factors, and projections, can affect quality.

National Education Association (NEA) surveys have indicated a steady decline in numbers of education
graduates since 1972, but there is still a sizable surplus. In 1978, NEA reported that **about half of the new
teachers found teaching jobs in the fa]l following their graduation.’” For 1979, NEA reported that graduates
looking for positions in 1979 exceeded the jobs available by 58,750, but areas of shone’r supply continued in
math, agriculture, naturgl and physical sciences, and vocational ang tecahnical areas.”

In periods of oversupply, itis eqsier to gvaluate programs in order to cut back. But in periods of feacher
shortage, sometimes (dzreris an inclination to ease yp and respond to the ‘‘market’’ at the expense of
quality. The temptation to,¢ase up should BE resisted, sin€e it is only the logistical and expedient response to
a problem and not in the best&ninterests of public education.

/ ! .
A recent SREB report. projected that ‘‘the supply of new “teachers in the Southemn region to the
mid-Eighties will be in closer balance with demand than has been the case in recent years.””* If, indeed, a
changing labor market does occur and supply and demand come into closer balance. educational and

political leaders may have to voice ever greater support to maintain the embhasis on quality improvement.*
‘ - : /

-
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K Accreditatjon and P:bgram Evaluation

of' (
Several major org,amzauons provnde regular review of existing und"quvelopinb institutions of higher

education to dccredit teacher education programs in accerdance with stundards and criteria devised by the
profeaslon Regional accrediting .associations are in place throughout; he nation, and state education
agencies have, uccrcdmng and approval authority for their teacher’ gducation programs., A national

-

.org,umzatlon the National Council on the Accreditation of Teacher Educi tion (NCATE), provides- regulur

review on request. Dozens of spec1ﬁc educational discipline areas have st te, regional, and national revie
and accrediting services. -«

Nearly all accrediting activities follow essentially the same patte[% ap |nsmutlonal self-study is
followed by a two-',or three-day on-site visit and review is conducted 'by peers. This peer-evaluauon
approach has merit, but it also’has shortcomings. Some of the persons sérvmgF:s peers are not sufficiently
experienced or trained to be accreditors. Recommendations of accreditation. feams are often not qulckly
implemented, if at all, and they are_not generally enforced in any meaql)rable way.

In some states’ the state education agency program review process has gmounted to routine approval, but
many states are moving to strengthen their standards and procedures for approvlng teacher education -
programs. Still, these procésses seldom produce concrete curricular or admln’lstratlve recommendations that
can be implemented, and it is rare to see a.program disapproved. Stage agencies and legislaturgs have
attempted to remedy this problem through revision of their licensing standards and procedures. Ong result of
this approach has been to ?lse the'failure rate on licensing exams and curtail admission to the profession

-with tests or procedures increasingly challenged in the courts as discriminatory.

9

In the past few years, institifions have begun to focus on quality in teacher education programs and on

- methods for evaluating their effectiveness to, proyide grogram |mprovement data as well as information for

sound and fair administrative judgments. It has been surprising, and encouraging, that decisions to
discontinue or sharply curtail certain teacher education programs have been made on the basis of quality as
well as productivity and need: at times, thls has resulted in the discontinuation of programs recentjy
accredited. .

As argsult of the dual needs to make tough administrative decisions about allocatlng scarce resources and

. to focus on quahty the traditional self-study and peer review accreditation approaches have gradually giyen

way to more rigorous review by external agencies to reach decisions on program revision, progrhm
improvement, funding, or program continuation. This shift has been due’in part to strategies developed by
private foundatlons an govemmental agencigs to assess the strengths of: organlzauons seekmg funds.

Unfortunately. accreditation is still sometimes confused with program evaluatlon Programl evaluations
typically go beyond assessment of minimum standards to more comprehensive réviews of the strengths and,
weaknesses of programs, the effectiveness of the ‘‘products’ of the ;educational activity, and the
relationship of the programs to such 'external’” factors as demand for graduates, productivity of the
program, and specific characteristics of faculty, students, curricula, facilities, and resources avallable for
program improvement, and the energy, competence, and vitality of program leadership.

Two major strategies for assessing teacher education programs are mqst prominent. The first is the
accrediting or licensing approach. Here, standa;ds are arrived at by pooling knowledge of **good practice™’

" or apparent minimal features of trainifig programs which should be present and operating in order to turn out

~‘good*’ product These standards usually relate to curricula, faculty, students, resources, practical
trmnmg experiences, and often some end-point assessment (test) to reflect the presence or absgnce of
knowledge and competenée in the graduates of the training activity. The standards are usually set by peers
who visit the training program and use their own. subjective experience as a yardstick to see if *‘minimal
stanflards’” are present in the program. Quality and effectiveness of the program are then inferred from the
judgments ‘of ‘the peer review team. ,

The second major strategy is to attempt to judge the effectiveness of the teacher education program by
measuring.the effectiveness of the performance of its'graduates in the *‘real’" setting—the classroom and the
school. The inclination here is to obtain evaluations of performance by on-site supervisors, by trained
independent teams of observers, through self-evaluation or, occasionally, by assessing learhing and

performance changes,in the children taught by the teachers being evaluated. Program quality and



ty . ' A} : i - .

) y ’ : ’ ‘ « “
clfecttvc{tew are then infcrrc(l by mcusurcs of teacher behuvio; lcarncr perlormuncc orsome comblnation of
the two.” * J ]

) The ﬁrst strateh‘y s hlghly subjcctivc,avarmble un(l is based on seclng that mtmr?nl standards urc’ met. .
The secopd stratégy s weukened by a lack of adequate rcseurch data on measures of teacher ef fcctivenew
and child performance and the prescnt ‘inability to make strong connections between training progrum '
features, teacher behavior on the job, and learner. performance. It i is an exceedingly complex area requiring
expensive and time- consummg reseurch as yct undone. i -

Key Features of Program Review o .

If- effective and USeftff teacher educatlon program evaluatlon is to be undertaken, several important
features should be -lncluded

® Criteria that will provide benchmarks again’st which program effectiveness can be measured should be
selectéd before the review The most important of these are, qualrrv ‘present and future need, and
producnwrv . _ N

»

® Information- gathenng activities used to assess the programs should be planned carefully and should

. .
involve, key persons in'thé programs to be evaluated. ¢ .

® The evaluation should be designed from the beginning to produce information that will heIp t(ﬁmprove

the programs and yield data for makt?g administrative decisions regarding them. - = .

® The review should take place over a relatively.short pgriod—12 to 18 months at a maximum—so as to
yreld ﬁndmgs andvrecommendations that age based n curreht operatlons

® The revtewers should‘be from outqde the institutions whose programs are belng evaluated to aid
objectivity and credibility and to avond‘potenttal conflicts of ifterest. State higher education ovemmg
and coordmatlng boards_are the agencles in-the best position to: conduct such reviews.

® Program evaluauons shoulrf be as open and * publlc as pOSSlble

® [ssues of program cost should be considered, but should not be the primary criteria for contmumg or
» terminating programs. Certainly there is a relatlonshlp between cost and quaﬁty, but most feviewers
agree that- c0st data alone*will not provide lnformatlon on progr%m effectjveness or nced- for'graduates.

:

- % The perforrhance of gradiates of the teacher educatlon programs being reviewed should be assessed in
. order to Judge the effectiveness of the programs.. This requires speclal surveys andﬂdata collection
system that-ideally should be constructed pn#or to lmtlatmg %the’ revtew '

°. Program szmlmstrators need opportunities respongxtp initial recommendatlons before judgments are
made and final decisions are reached. This dureqyire **hearings’ on initial recommendations, or the
development of progt'am improvement pli § by t vrnstitutions being eva;pated N

(N

What Have Reviews ofTeaciler Education Programs F ound‘?

Some of the major findings of the program revn gnclude

L The majority of teacher education programs evaluated ‘are sufficiently strong and effective to be”
continued and improved. Many programs are overproductive in areas.of low demand, however, and thejr
mstltutto'{:s need to reallocate their résources an reorganif to meet the needs of high demand programs,

such as fnathematics, readin edycation, s ¢l educatjod® and reschooI educatlo 3
2 1 P 1 .o

2. Some institutions of higher educatron appear to {Bé_placing too large a portion of their institutional

© resources in teacher education, thus limiting their other|program offerings. Other institutions are attempting

to offer teacher education as an added recruitment devite but have inadgquate staff and do not provide the
"necessary resources to assure the preparation of effectiye 4nd successful teachers. . .

3 Few {nstltutlons have a x’egftlar means of gatherin; péclﬁc information about the success or failure of
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twjor sources o information age the results of licensing or certification exams required by state boards, ol

education. The, perfornuinces ol graduates on these licensing examinations are inportant -sources of*

information on the L“LUIVLI!LS\ ol the teacher education programs, but inorg detail is needed to nnprovL the
probrums \ : .

4, At many instititions, there is a wulk relationship hctween the.arts and stiences (Iepurtmcnts angl the
schools of cducation, Often this has led to inadequate prepurntlon elther in content or in methotls of
teaching, of teachers who wish to enter secon(\ury uluuntmn .

R .

v

. 57 Reviews generally reveal that the level of competency of students in teacher cducutlon programs is not
as high as students enrolled in other programs. Special efforts to recrul; better students |n(p feacher
education meet with little success, since the low demand and relatively jow pay scale for téachers is widely
known among students. , .

6. Thé **normal school™” is alive and well in the SouthTthal is, the traditional preparation‘of teachers on
the campus and the clear separation between teacher training programs and the public schools is still the
characteristic way in which teachers are prepared. New teacher education” program models are requ1red
which involve the public schools more closely and take into account more regularly the experiences of
grﬁduates of the programs.

7. There is insufficient coordination of planning and program development among institutions of higher
education and state departments of education, between public and prlvate higher education lnsmunons and

between- higher education and the local sehools.

- 8. Most reviews indicate that there is an adequate supply of new doctoral degree holders in the field of
education but that there is a need for improved access,tg doctoral levél training, particularly in educational
administration and supervision, for those educational admlnlstrators who work full time in the schools and,
therefore, cannot become full-time students. This is partly a function of the increasing relationship between
salary schedules in the public schools and Ievelsﬁ‘gf training attained. It is dlso a function of the need to

- redesign the_administration and management training programs now used to educate leadership for the

public schools .

. . [ N
9. There is not sufficient educational research and program evaluation capacity in most institutions of
< higher education. Applied research and program evaluation, often tied to planning and budgeting
procedures, are increasingly necessary features of an effective teacher educatlon program.

10. Comparatively low teacher turnover in some states and consequent increased demand for in-service .

education programs to “‘update’’ teachers and disseminate new knowledge and practice have expanded
extension and in-service educatlonxleeds

- Rg'commendations for Future Acﬁons

The improvement of teacher education programs cannot be accomplished by some isolated, on-campus
revival, but a tougher stance on the issues of qdality and productivity has to be taken by the leadership of
institutions of higher education and the directors-of teacher education programs. Program leadership cannot
rely exclusively on internal or external evaluation activities to assure program improvement and the
.effective operation of teacher education programs. Leadegship must come from within, and initiatives must
be taken before %e%al pressures are applied. !

The quality and productivity of many teacher educatiorf programs have eroded, and concerted efforts
must bé undertaken in-cooperation with the public schoOls and with ‘other agencies to improVe these
prograghs. Flnding accommodations among the varying goals and objectlves of these various agencies and
orgam;anons is not a simple assignment. However, the political, economic, and professional realities of the
1980s/ require a cooperative apprgach in' any serious effort to-improve the quality and effectiveness of
teach¢r education programs. Attemplts to improve teacher education thorugh more stringent and appropriate
credgntialing must leave room for diversity of curriculum, for the freedom of academe to invent new and
bett¢r ways to ‘‘prepare’’ teachers, and for a re-emphasis on the arts, sciences, and humanities in
undérgraduate studies.
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Higher Educatlon Agencles Should Do the Evaluations

The agencies in the best position to conduct teacher education program evaluations are the statewide
higher education goordinating or governing boards, These agencies are sufticiently “‘external” to the
institutions to be‘objective, credible, and effective in prograin review activities. Adthe same tinie, they are
sufficintly “‘internal’’ to be familiar with cach of the ‘institutions involved—their missions, “stages of
development, their capacity to improve and to serve, and unique contributions to statewide cducational
activities. They are in the best position to view field-based extension and continuing educational needls, and
interinstitutional options available to meet on- and off-campus cducational needs. Since these agepeies
interact with the governor, the legislature, and the institutions, they are in the best position to conduct and to
interpret the results and recommendations of program reviews and to advocate proposed actions lor teacher
education program ithprovement. They share responsibility for the quality of the programs offered in the

state’s institutions. . -

'
s

Evaluation Should Lead t.o Specific Improvements

An gvaluation system is required to provide: improved procedures for admission to teacher education
programs; a practical basis fdr curriculum improvement; a morg effective approach to the improvement of
the quality of graduates; a more successful strategy for in-service education: a more defensible testing and
certification” schedule; and a better response to teacher ‘supply and demand factors. Many progtam -
evaluations* have recommended the establishment of an improved management information system that
would regularly provide follow-up information on graduates or other features that could iniprove the
program and the effectiveness of its graduates. Such systems should grow in number and become regional in

scope. .

A More Aggressive Search Is Needed for Better Teachers -

One of the special problems of the Eighties will be to attract better people into the classrooms—in public
schools and in higher education—and keep them there. This will require nqt only tougher standards bup
more effective recruitment, better pay, and other non-monetary .incentives for teachers. -

~

S@ates'Should Devise Better Quality Benchmarks

The measurement techniques required for effective program evaluations are generally adequate, but with
increased demand for evaluations what is adequate today may not be so jn thecfuture. More reliable and
valid procedures' must be developed for assessing program quality and professional effectiveness of
teachers. A concerted effort among institutions in the state and in the region must be made to identify new
methods and measures of evaluation that will be practical and fair. ’

“

Institutions Should Prepare for Major Shifts in Teacher Education

Decreased teacher turnover, reduced enrollments, a decline in the number of teacher education programs,
diminishing economic resources, and the costs of scarce energy resources, all point to major shifts in
emphasis in teacher education. There will be shifts from preddminantly pre-service professional educational
enterprises fo predominantly in-service professional developrhent activities; from predominantly undergraduate
to predominantly graduate professional education programs: and from predominantly onicampus to more
off-campus educational activities. This will require a reassessment of the policies and procedures currently
used by institutions of higher education to engage in extension instruction in both degree related and
non-degree related education. -

Access to In-service and Off-campus Education Should Be Improved

There is a need for a more effective systtm of in-service education on a statewide basis that will provide .
improved access to post-baccalaureate level education and. increasingly, access tp post-master’s degree
training, including doctoral programs in education. This will require a very careful assessment of the current
policies and procedures and standards for conducting and evaluating off-campus professional education
programs for improving access and for avoiding any further erosion in the quality and effectiveness of the

4
?
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Tencher' Edueation May Need n Ditferent Fanding Appronch, v,

There s alrendy n noticeable reduction in the enroliment of students in"teucher education programs
concurrent with, the lmplementation of wove steingent progrum: admissions procedures, This fact will
eventuatly require special funding alternatives for teacher eduention Progrims il the improvement netlvitics
reluted to these programs are to continue and be effective, Enrollment-driven budgets in publicty-supported
institutions of’ higher education-—the major producer of teuchux——muy have 10 be renssessed s a funding
stritegy, atdeast in he case of the pmthionul tencher education programs.

Preparation of dlgh Sehool 'l‘eucherq Needu Reform

A conslstent hnding of pmgrum evaluations has bedh that secondary tuwhu education programs are
particularly weak. This underscores the need to lmprow linkages between teacher education programs and
the arts and sciences ‘departments at colleges ‘and universitics. Also, this points to the need to reform
sccondary education generally, not only at institutions of higher education but in the public schools.

\
Teacher Education Can Prepare Graduates for Other Fields

There is a need to recognize that there are many agencies, organizations, and human service systemsthat *
require personnel with the competencies and characteristics of the graduates of schools of education anif
teacher education-programs. This so-called **nontraditional market’” is expanding and includes mental
health, rehabjlitation, gorrections, industrial, research, public service, and private educational organizations.
Greater emphasis in teacher education Prol,rums Sh({l’lld be placed on the developmcnt of professional

educators for these activities.

)
N

Innovative Methods Should Be Evaluated and Shared Promptly

We must review options for validating and disseminating effective, innovative teaching practices. States
must be able to describe or demonstrate new teacher education models, new and innovative teaching
practices, recently developed and evaluated educational materials, and to provide tecth'\l assistance to put
them towork. Institutions of higher education and teacher education programs are- not sufficiently involved
in this process. . o .

" -

“Teacher Education Faculty Need Stronger Ties to Local Schools

There is a need to ¢ngage in more effective faculty development programs of teacher education in
institutions of higher education. Those who educate and train teachers are the most |mportant feature of
téacher education programs. These faculty members must be well trained, experienced, and *‘in touch”’
with the educational organizations in which their graduates are being employed

The i’ublic Must Know the Good and Bad News About Teacher Education

A comprehensive and systematic pubtic education program must be devised to inform the general public
about the continuing and basic strengths of institutions of higher education and their teacher education
programs. The majority of programs reviewed have been found to be strong and effective programs,
educating people for whom there are jobs and who are effective educators in the public schoo]s and other
educational settings. This consistent and principal ﬁndlng is often lost among the discussions of quality,
supply and demiand factors, and the apparent erosion in quality’of the schools. It is important to provide
information to, but not to propagandize, members of the legislature, members of the boards and
commissions responsible for higher education, members of the agenc1es responsible for administering the
public schools and the business corporate community.

Teacher Education Program Review in the South

A survey of academic program review actlvmes in Southern states indicates that several are actlvely
involved in the evaluation of their teacher éducation activities. The most comprehenswe reviews have been
undegtaken in Florida and’ North Carolina. Kentucky is completing a review ‘of all master’s progrars and
othef states are developing plans to evaluate undergraduate programs in the near futures

Some specific activities in several states follow.

& - <
d N
.



A .
Morvida

The State University 8Systen ol Florkdn initiated w veview of teacher edueation PrOREIINS [ 1970 anong
its nine publicly-supported institutions ol higher education, )

T teview was stinluted by legistitors who percoived an aversupply of teachers in Flovida at the time,
by public concern about the quulity ol instruction in the publie schiools, and by elalms Trony the institrtions
of higher edueation that sehools ol educition were being underfunded, \

The evaluation ol tegeher eduction programs was hoth an internal and an - external roview  that I, it
used stafl members Ty the céitenl administrntion o the University System and the State Board of

~  Education as well as other persons in Florkda in the area-ol tencher education. Consultants were engiged to
conduct site visits myd to focus on the quality as well as the productivity of progrivms. -

A systemwide report was developed and cireulated among legislators, State University System personnel,
and the Board ol Regents which set out the specilic findings and recommendations of the evaluation
activity. Recommendutions made by the Regents resulted in a number of actions, including (1) the
development of specific new programs at sclected institutional sites, (2) ineréased cooperntion amog
institutions of higher education in the Plorida System, including some joint programs between Floridw State
University and Florida A&M, (3) u specitic SAT score reguirement for entry into teacher education, (This
was deleted by the State Board of Education but later required by legislutive action, ) (<) the development of
better linison between the State Board of Education and the University System, and between the System and
the community colleges, (5) the development of newdprocedures for initiating academic programs in the
University System, (6) the development of an improved program inventory system, (7) increased minority
student recruitment, and (8) @ pumber of conselidations of existing programs; no programs were
discontinued. ? 4

[

Kentucky | :

'

. . ,

In 1973, & moratorium on the creation of new programs was pluced on institutions of higher education by

the Kentucky Council on Higher Education. Since that time, program reviews have been completed for all
. disciplines at the doctoral fevel, including teacher education prograins. .

I 1977. a comprehensive review of master’s degree level programs was initisted and a final report will
be available soon. This review was essentially an in-house review of all disciplines, including cducation,
The Council is planning a review of ill baccalaureate level programs.

A March 1980 report on teacher education resulted in an excellent articulation of issues in Kentucky,
including the results of a review of teacher manpower needs which addresses the supply and demand issue.
This study indicated that there is currently a surplus of teacher education graduates even though there has
been a 38 percent decline in graduates since 1973. An even more rapid decline in the market for teachers has
also taken place during the same period. .

The study concluded that a new professional examination is needed to license teachers, found that there is
currently no unnecessary duplication of programs, and' concluded that there is a need for more access to
doctoral level study in Kentucky. The report included’ a recommendation that admission of students to .

, baccalaureate’level teacher education programs should be based upon an increased consideration of the
_ needs of the "‘market place,’” and a criterion-referenced test was recommended. .

The~Council further recommended that (1) each state-supported university submit an annual report
providing placement data on its teacher education graduates, (2) the Council on Higher Education and the
State Board for Elementary and Secondary Education publish an annual repdrt describing employment
trends for teacher education graduates, (3) the indepéndent colieges and universities in Kentucky cooperate
in the improvement of their teacher education programs, (4) all institutions adjust admissions to specific
teacher education programs in relation to the specific needs for graduates of such programs, (5) the present
teachet education laboratory schools be converted to specialized centers to train teachers of exceptional
children, (6) the coordination of in-service education activities for teachers in Kentucky be expanded and
improved. and (7) a special teacher education information system and data bank be developed and assigned
to a single agency for maintenance and updating. Kentucky. like Florida and North Carolina, is rapidly-
developing a comprehensive teacher education improvement program in concert with the state education
agency and the Kentucky Education Association.
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Program reviows by the | oylstana Rourd of Regets lwguu in l‘)/\ al the doviogal Tevol seross all types of
progean, ineluding edueation, ' ‘

In 1979, plans were mde 10 review tmwhm education programs among the 21 publie and Mvptu
nstitutions of higher education in Loulsinna. The method of reviewing the programs ineludes completion of
compréhensive sell-reviews and one-day visits by speclally selected consultant teams, Al of the (eam
members are ltom ont-of=atate and the focus iy on the quality, ellfectiveness, and need Tor the teacher
education programs, hoth rogionally and statewlde, The teacher odueation program review aetivity Iy
expcclul to ba conmpleted in tllc fall ot 19RO wnd Bonrd mtlmw on the repiort will ke place bn early 1981,

Norcth Carolina,

’

The Board of Governors ol the University ol North Caroling completed a_comprehensive feview and
evaluntion of<gll teacher education programs in 1977, Bacealaureate, master’s and doctoral level pm},uub
at 15 of the Leconstituent institutions of the University of North Carolina system were reviewed by a larg
number of éxternal consultants. The evaluation focused principatly op'the quality and productivity of all nl
the teucher education programs aid u special study of North Caroling! & seed for graduates of such progriums.
This combination of quality, productivity, and need ns evaluation critérin constituted the basis for a pumber
of general and specific recommendations, one of which was to discontinue more than 50 programs.

Sixteen of the 18 recommendations made in the Teacher Education Review Program report adopted by
the Board of Governors have been, or are being, implemented. Of the 500 undergraduate and graduate
education programs reviewed in 1976-77, 377 have been continued as cither strong or satisfuctory teacher
education activities, Forty-two of the 377 programs have undergone significant improvements since 1978,
Fifty-four teacher education programs have been discontinued and 69 will rcmuin under review through fall
1980.

The report recommended greater cooperation an(l cootdinated planning bctwu,n the Board of:Governors

- and the State Board of Education. This led to a joint cffort by the two Bourds to revise the standards and
proceduru for licensing teachers and the standards and guidelines for upprovlm, t lchu education programs
i North Carolina’s public and private collq,es and universities. °

A proposed **quality assurance program’’ developed by task groups‘in LO”L\bOI‘dlIOﬂ with the two Boards
includes two mdjor features. The first is a three-point evaluation system that would include pre-teacher
admissions screening procedures, a procedure for the conditional licensing of teachers for a three-year
period, and a performam‘ e evaluation for the continued licensing.and educatlon of teachers.

The second major feature is an educational support system which prdwdes continuing education,
training, and formal advanced education for qualified teachers, made possible through%n organized link-up
between the regional staff development system of the State Department of Public Instruction and the
extension education programs of the public and private institutions of hlgher education, principally the
University of North Carolina. v

The general components of the Teacher Education Review Program lnclude (1) a major comprehensive
review and evaluation of all existing teacher education programs (already completed) (2) the development
of a set of priorities, policies. and procedures for the establishment of new teacher education programs
(currently being implemented). (3) cooperation with the State Board of Education in the revision of
licensing and program approval standards and procedures tunderway), (4) an emphasjs on improved access
to existing university graduate programs in education and .leadership development (currently being
planned), and (5) the establishment of research and-development, technical assistance, and demonstration
programs in the area of teacher education (still being discussed). '

New programs in education have been established in accordance with the recommendationsfof the 1977
report and studies are underway to assess the need for graduate centers in var}ous locations. Twenty-six new
education programs have been initiated at nine institutions, all in high-demand areas, including school
psychology, reading edusation, special education, education of the d‘eaf and communlty education. In’
addition, the Board of C'.i'%\mors has authorized the planning of 11 new degree programs in education at
dight institutions. ¢l

It is important to note that North Caralina is one of the few' sta(e’s}’,fnot operating under a legislative

mandate to revise teacher education or licensing approaches. This is due ih large measure to the evaluation

.
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initiatives of’ the- University Board and the State Board of Education’s actions to improve policies and -,

procedures for licénsing teachers. .
Texas :

3
o )

-

In the fall of* 1980 the Coordinating Board of the Texas College and University System will begin a
statewide program review of doctoral programs offered at all Texas public universities, The reviews will be
conducted- on an academic discipline-by-discipline basis. In time these reviews will encompass all
subdisciplines of education. - ’ )

Outside consultants and an advisBry committee made up of the graduate school deans of nine of the state's
20 public institutions currently offering doctoral programs are the principal persons involved in the
assessment of these doctoral programs. At those institutions offering doctoral level programs and master’s
programs in the same discipline, both will be reviewed. ,

While the Coordinating Board has responsibility for the review of academic programs in- all public
institutions, other groups also have been created to study public education and teacher education. In 1979,
the Texas legislature created a Commission on Standards for the Teaching Profession. This groyp is
recommending changes in procedures and criteria for training, certification, and renewal of public school
teachers’ certificates. A Governor’s Cdmmittee on Public Education has completed a report and a set of
recommendations on education for presentation to the legislature in 1981.

Virginia .

The State Council of Higher Education for Virginia regularly reviews program productivity of all
academic degree. programs in the public institutions. PrO%rams determined to be insufficiently productive

- can be discontinued.

The Council has not yet planned a teacher education program review that would focus on undergraduate
or master’s degree level programs. However, the 1980 legislature called for institutions of higher education
to review their admission standards for these programs and to report their findings to the Council of Higher
Education..In addition, the legislature requested that the State Board of Education and the Council identify
subject areas in which there may be shortages of teachers. Both public and private institutions of higher
education are included, and the report to the legislature is due by December I, 1981. An interim report will
be filed in December 1980. /

i
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